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encounter is, “What does it mean to do biology or philosophy or
economics or French literature from a Christian perspective?”
David Dockery once wrote that Christian higher education meant not only
an integration of faith and learning but an integration of faith and living. I
want to present what it might mean to be a biology teacher, or a philosopher,
or an art history professor, or a political science teacher and want to teach
like Jesus. My topic is on modeling oneself after Jesus as a teacher or, if
you like, as a rabbi.
The particular connection that concerns me is not the Christian scholar
and his or her discipline but rather the Christian professor and his or her
students. My thinking on this was profoundly affected about twenty years ago

T he conventional talk about Christianity in academic life that I often
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when the faculty at the University of Yirginia (UVA) was zlllske(iltofv;r;ne Zuf
a teaching philosophy. I am at an inst.m.mon Whe.re virtually a l(:e tezfcih}lfg
check is based on my research productivity, ?nd this attention OE-tl (eaching
caused quite a stir among the faculty. To write out a teaching philosop y i
seen as a threat to the research agenda of the univer
Since I claimed to want  sity, even though the exercise. was total'ly voluntary.
) I sat down to write, and since I claimed to want
Jesus to be Lord of Jesus to be Lord of my life, I wanted Him to be the

my life, lwanted Him  Lord of my teaching philosophy. I wanted this not t(c;
o be an “add-on” or an addition to the house; I wante

tobe the Lord of my it to be at the house’s very foundation.

Let me quote the first two paragraphs of my
teaching philosophy statement, from my UVA home
page—so this is digitally quite visible, and it’s not buried somewhere in an

teaching philosophy

administrator’s file cabinet:

My colleagues in the Department of Religious Studie‘s {nlght' C}?ﬁlter}id
that the most prominent image or picture of the Chnstlan‘ fait hlS ft e
crucifix. For me as a teacher, it’s the picture‘ of Jesus washing tde ‘ee;
of his disciples. The scene illustrates the upside-down and pzil)ra q}l(;.ca
biblical principle of leadership—the one who leads should be wi n}g
to serve. If you want to be first, you line up last. I endeavor tcc)l app );
that picture to my teaching: if I want best to lead a class Of-ST En(tis,
should be willing to serve them. My authority as a teacher is linked t

my willingness to serve my students. .

The development of a Christian teachin'g I')hi.losophy that foguses not HS]Z
much on the nexus between me and my.dlsmplme, but r?ther et\;iezlilonal
and my students, turned out to be a very important event in my gro es ona
life. There are many times when I am about to shor'tchange astu e;nt 0 j
an action that builds me up or makes my l%fe.easier—and then amogct)}rlle
victed by this image of Jesus Wash%ng His d1501ple§ 'feet.fT(;l r.net,h(;rtleas e
most profound and sobering teachings of the Christian fait 1sh N
unable to serve Jesus my Lord directly, my students, among others,
the appointed agents authorized to receive what I owe my Mast.er.l -

I'd like this discussion of the professor as a servant to be practical, p fortg
not to myself as an example but rather to the fact that I have now sct)?:hare y
years of experience, mixed with many mistakes and transgressions '
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The Classroom

I'm going to go to the toughest one head on by talking about serving stu-
dents in the classroom. It probably goes without saying, but I'll say it any-
way: we serve our students in the classroom (and I include the laboratory
here) by a mastery of the material—by thoughtful, if not winsome, presen-
tations of the material and a desire to see our students learn. All of this is
part of the biblical principle of “whatsoever you do in word or deed, do it
as unto the Lord” (Col. 3:17).

No matter what I teach, I think it’s possible to serve my students and to let
them know that I'm a follower of Jesus without calling in the ACLU or the
administration. At least that’s been my experience. Let me use two strands to
tie this particular lesson together. The first is the strand of example. I find in

teaching economics that I can reference scriptural principles in a way that \

signals to students that I take the Bible seriously, or at least I don’t consider
it to be a dead and worthless book. If T can do this in economics, yoy can, I
suspect, do it in your field. Y \b L)-)

Let me mention an example. In economics, we have % theory, or princi-
ple, of diminishing marginal utility. The principle is kind of a commonsense
one—if I were to serve you more and more dishes of ice cream, the enjoy-
ment you would get from successive dishes of ice cream would diminish.
Economists believe that’s the way rational consumers are wired. Often I use
biblical illustrations in contrast to economic principles. An obvious one here
is the parable of the lost sheep. I tell the students that in the gospel according
to John, there was a shepherd who had ninety-nine sheep safely in a fold.
There was one sheep that was out there somewhere. This one-hundredth
sheep was the incremental one-hundredth unit, when the shepherd already
had ninety-nine. According to the Bible, the shepherd rejoiced more over
finding this incremental one-hundredth unit than all of the ninety-nine. It’s
as if the one-hundredth dish of ice cream brought more pleasure than all of
the first ninety-nine. :

Two things are happening when you use examples like this: non-Christians
note that you take the Bible seriously, and the Christians in the class are
encouraged that you take the Bible seriously. To the Christians, it’s like being
an insider. That’s a pleasant experience for them, because so often in class-
rooms at the University of Virginia, they're the outsiders. As a bonus, I think
it’s appropriate to use biblical illustrations because they are part of good
teaching. It's a way of serving students.
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If 'm in an impish mood at the end of the semester, I will tell my students
when they’re filling out course evaluation forms that I've been asked by the
Department of Religious Studies to tell them what the Bible says about filling
out course evaluation forms. This intrigues them. If 'm really in an impish
mood, T'll pull out a pocket New Testament, and I'll tell them that if they
want to follow along, I'm going to read from 1 Peter 3:8-9, which is what the
Bible teaches about filling out course evaluation forms. Everyone’s attention
is ] won’t say “glued” on me, but they're certainly paying attention. And thenl
read a paraphrase of 1 Peter 3:8-9, which says, “Finally, let all of you”—and
I stress that this is not just female students or first-year students or prospective
econ majors— ' be sympathetic, be loving; do not repay evil for evil or insult
with insult. But instead retaliate with compassion so that you might inherit a
blessing” And then I hand out the course evaluation forms.

What this does is it signals that I take the Bible seriously, but it’s not

something 'm so somber about that I can’t use it with what I hope is appro-
priate levity.

The second strand I use is testimony. It was a Jewish colleague of mine, a
‘;ery dear friend, who, early in my career, told me that I owed it to my $tudents
to let them know what made me tick as professor. He said, “You have col-
leagues who are avid sailors. And the students know that eventually through
the semester, just through the way that professor teaches. Professors who are
avid musicians—students come to know that. And he said to me, ‘Why should
Christians be exempt from that?”

I could think of two reasons. One is that it’s scarier for some of us to con-
cede that we follow Jesus than to tell students that every summer we take
a sailboat down the Intracoastal Waterway. Boating seems like a hobby, or
maybe an eccentricity. Being a born-again Christian to some people seems
like insanity, or at least a shortcoming.

The second reason, I told him, is that nobody complains if you tell your
students that you're a sailor. There’s no constitutional separation of sailing

and state the way there is of church and state. But he pressed me on this, and
he succeeded. Therefore I would say to you that if you’re at a secular institu-
tion, and the institution is paying you to teach molecular biology, it would be
wrong in my opinion for you to teach systematic theology—no matter how
good you are at it. But I do think, and in my instance, particularly at the end
of a course, if you've taught molecular biology, and the students see that you
have worked hard, and you have desired to be their servant, and you have a
concern about them, they would be upset—they would be concerned—if they

"
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:}l.ll(:ilght )Ir(ou believec’l you could not share something personal with them. I let
toryir;;ss \ ?}:)v: Ithat I }Zn 2} follower of Jesus on the last day of a large intro.duc
at I teach of more than one thousand stud .
people who would say to do it on the fir i chere are
woulc . st day, but I choose to do it on the |
thal have said this very brief and carefully thought-out testimony to fnzit.
men c;wex}llty thousand students. And I've never had a student complain te
. On the other hand, I haven’t seen hundreds of students come I;orwar(ci)

and accept Christ, like at a Bill
) y Graham crusade. B )
me how touched they were by this. More than e BucThave had people tell

once, I have gotten an e-mail or a letter from
a student—it might be five, six, or seven years
later—that said, “I became a Christian, and I thatmto be their servant
thought you would want to know about that ,
because I know you are one.” I've had student;
tell me that they have been left in tears by this {0 expect that of me, and

very brief testimony that I give on the last day
S they can call me on that

That biblical model means

and they have every right

. What I do at the start of a class is I tell sra-  if [m not doing that
be:ntIs ;)asx’cally what my teaching philosophy is
: llll;n t }cl)n tI,use tl:ne word “Jesus” and I don’t use the word “Christian.” I tell
hem ¢ at drn going to teach out of a biblical model of leadership. And that
b expae Crtncl>1 el r;leans that I'm to be their servant, and they have every right
that of me, and they can call me on that if i
’ nd m not d
them that’s what the biblical model of leadership is all about oine et el

Office Hours

IIOW <
elSe dO WE serve our St’udelltS and Wasll thell feet Let me mention the
(o) € a 5 pa 1 a b g . y g =
5 1n up OfﬁCe hOll S. ma le €S and univer
ﬂiC lld mn It Clll T I I At n CO] a d
Sltles, t]lele are faculty IllelllbeIS wno can restra t]le ent a Or O
h T
m 1r hllSl sSm f fﬁce
llOllIS. YOll can IeCogane thlS llnmedlately When you see a dOOI‘ that I‘eadS,
ours: o: a.m.— .00 a.m. y . ] y
ng Or ust ]l()UIS
()“ice I[ T 8 O() m 9 m ] |lda morni. S Oﬂice b
appol[ltlllellt Ollly —thatS a l‘eal Slgllal [hat Students are not WCIC()]lle tlle] e’
that thlS 1snota fOOt-WaShlng professor.
I fOllIld Illyself falllng into the acadelnlc Pat[e[]l Ot Seelllg Oﬂice hOUIS as an
interr llptlon. SO some yea]s ago. [be an Playl“ al)()ut y ()ﬂi (& ]l()u —t
g y g g m C IS hat
lllg. 1&11d thlS remains one Oi the most dlﬂicult areas Of COIlnECtlllg leSuS Wlth
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my work. I've found it helpful to pray before office hours begin that the Lord
would bring one student to my office that day with whom I could share the
gospel—either through specific evangelistic witness or through something of
what Jesus means to me—and that could serve a student in a special way that
I know I wouldn’t do if I weren't a follower of Jesus.

Again, it would be an exaggeration to say that this has led to hundreds of
conversions, but it has led to many conversations, some of which have led

to conversions. In my own heart, I know that when I let the Spirit lead, I

can now have a sense of anticipation about my office hours that was absent

when I was a younger faculty member at Virginia.

I don’t know if your experience parallels mine, but about half the students
who come to my office have questions that are not narrowly concerned with
the course material. Often those who are in academic difficulty aren’tin trouble
because they don’t have the intellectual horsepower to do economics. Their
underlying problem is with broken relationships or broken lives. Their problem
is not with economic theory; it’s with the fall of Adam. Often their problems are
beyond my human ability to come up with solutions. When this is the case, I
simply tell them that from my faith perspective, when I face a problem that
I can't just solve off the top of my head, I pray about that matter. I ask them if
they would mind if T prayed for them. 'm not talking about praying for them
after they leave—I mean right then and there. No one has ever demurred. No
one has ever said, “No, I don’t think so.”

Let me be clear on this. I do not know whether these students are Chris-
tians. I presume that most of them are not. You might be thinking, What choice
do they have? It's a vertical relationship; I'm the authority figure, and I've asked, “May
1 pray for you?” They may Just say “Yes” thinking, “How do I get out of the room from
this religious nur?” That's a possibility; I can’t discount that. But frankly, T don’t
think that’s what happens. To the extent that I can read faces, the student who
Séys “Yes” is not saying, “I'll humor this guy,” but instead, “Would you really?
‘Would you be willing to do that?”

I don’t pray with every student who comes to my office with problems.
It’s only a minority. But I do now pray with every student who comes to my
office whom I believe or know to be a Christian. I honestly think that some
students are disappointed if they come to my office and I don’t pray for them.

I have many Asian American students, and for them, an older person pray-
ing for them is a form of a blessing. I've had Jewish students for whom I've
prayed come back and ask me to pray for them again, because they didn’t
know any Jewish professors who would be willing to pray for them. I suspect

RS T L
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that I w
Da ouldhpray for most every student who came to my office if [ were at a
ia i
Chrise nsc ool.lKorean American students at my university, many of whom
elievers, truly relish being ’ ,
prayed for. I've actually had stud
excuses about economics t hope thac Lt e
0 come to my office in the h
prcuses. , ! e hope that I would pra
Lor e hi Tgey re such sweet kids that they feel guilty then, and they telfmz
I,cg;lls.k y, “You know, I really just wanted to be prayed for.”
ike i .

. Lo address- thos.e who are assistant professors. I can imagine your

instimtz about pra)l/mg with students, especially if you’re at a state-supported
n or a secular school—and especi
pecially one where the fi it
e orces of politi-
a ASkct:;lneis are l‘Ob}lSt. Let me suggest that you ask God for Wisdomr;bout
ria.te X e Lord to give you wisdom to discern when such prayer is appro
Shaptérs e stu;lent who wants to know when the next test is, or whether
six and seven are really requi ing, i ,
ired reading, is i
foapiers Six anc : q g, 1s not one to pray with or
. at for a particular student i
ent 1n an unusually difficult situati
when your own wisdom i i * you koo be s
1s constrained. Or for th d
Dllononat . e student you know to be a
us and for whom praying i
ying is an encourage i
o ay gement and affirmation
pray for my students? Becaus i '
' : e Jesus taught H d
W y fe ‘ ght His students how
to p agl, ant()i His disciples often saw Him at prayer. They were somet
invited to i i ' hat
i Ce): I;V;th Him wlclien He prayed. I want my students to know that
. or my students to see that I'm b i
Al Ies 0K m broken at times by prayer.
the efficacy of pra b1
yer, though often, to my sh i

nd b . : ; , y shame, haltingly. I

giv eyn ecause it reminds me that the world I live in and the time th,at I've ge}e,:n
» even my office hours, are territories that Jesus stakes out as being His

territory. I just can’t imagine the i .
for but with their Studen%s, impact if faculty regularly prayed not only

Beyond the Classroom

rNOZ\;fl let r(rile }:iislcu;s foot washing and servanthood outside the office. the class
» and the laboratory. Another way is, 1 , .
. . you can do this, if you d
public speaker, is to give talks to Christi aps. If youre moe
ke, ristian student gro If you’
decent public speak c alks to these sround
peaker, learn to be one—and then give
: talk
LetY me give you three reasons for giving these talkf. o these groups
- 1:;1}11 EZira};ive stu(;ie}?ts who enjoyed you as a professor of eighteenth-century
' re, and they’re curious to hear what you ha i
tian faith in the twenty-first centu . A
ry. You may have something t isti
students, who may be edified b o ot wistom
 wh y the content of your talk based on your wi
and your faith and your skills in biblical exegesis. Even if they dog’t lrlér:lv;:jg:'
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; that

he talk, your student audience may be encouragec_l that you took a s,tznwd;l;i I::\g
t ?1 as a’ z;culty member were willing to identify with the'm-, that onu trervarSity
Zogive an imprimatur to what they’re doingina Cru meeting, or an In

0 . . .

i llowship of Christian Athletes meeting. o

me?’tlllli)gé ?Za?lfl‘efr;nk wiIt)h you. I know how little I retain from listening 0 sgg;i
of the best preaching in the country, so how can I expect students to retain

i i : istian students at
h sav about the Christian faith? But this I knov'v. ‘Chrls‘uan rudens i
Hheveos the University of Virginia inhabit an instututio

where the major problem that t'hey. face is not
that their professors have set their minds against
irrelevant; it your the God of the Bible. They teach as ‘thoug‘h the
God of Abraham, Isaac, and Jacob just mmply
didn’t exist. In a way, it’s worse than. saying
of yourlife. Its the Christianity is false. It’s saying that Chnstl.an.uy
is irrelevant. So if you are available to Christian
students, they realize that youtre a professor {o’r
whom the whole apparatus of Christiar?ii’:y is not irrelevant; it’s your focus. t's
the anchor of your life. It’s the gospel; it’s good news.

Christianity is not
focus. It’s the anchor

gospel; it's good news.

The Home

i i t does it mean, at least for me, to
‘I:et he bneﬂzlle?tz?tf::tl”t?v?tl}:il:gir?tlz)awhere I live? For many professors,
Wa'Shhmy St}; their castle. The bridge is up, the moat is filled, and students
e Om? 1 e there. When I was an undergraduate at Kalamazo? Collegel,
2 professo C'Oirflited me' to his home. I was really scared going to his hOITle.’
N Pr(f)fessorf:rlnily background where nobody had been to college, and I didn’t
‘1522\; (\)vnl]l:t you did in a professor’s home. I thought you'd l'1ave to talkt }j.; :22?
elevated level. But instead, he jusL had (rlne t‘ci) Isuzg};ome with some o
i at’s been decade . .
der}tess.lisndei‘él:r’tf iig\f(::t:},lznmdet:s we think of a home, but we know thflxlt I:[hlz rsnt:;
dents, His disciples, were with Him Ill'(;'t j}\llst w:nelr; f(l)eﬂfzzr:i?;z;gm ; hem as
i i ’s life has ¢
N rjbbl' FOIIZ:Z ;:i:jgi:tz?le;;;id this from my first wife, who, before ls(h:;
:izg (:fn:af)lcer, often opened our home to students. And what ﬁlrt:f.er p;cl)l\:; ; !
the practice for me was the example of James Huston. Idkr‘lje;e Ln;t e
rofessor at Oxford—he’s the guy who later fO}ln ed Reg ollege
"Ylasczr?ada I observed him having students over to his home. I never forg
i .
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him telling me one time that he and his wife, Rita, did not really believe they
owned their home. They had title to it, but that was just a formality. It was the
Lord’s, and theirs to share.

Many students like to be in a home, because they miss theirs—or
because their own home life is a mess. So how do you open a home? Well,
you let the word out. Students have used rooms in our home for every-
thing from Bible studies to fellowship groups. In one season of our life,
on Saturday nights, there was an international teahouse that met ar our
home—where international students would come for games, and entertain-
ment, and English lessons. International Students Incorporated staff and
local churches staffed the event. Most of the time, my wife and I were not
even there ... or we might stop in during the evening.

My wife and I have found that having students over around 9:00 p.m. for a
one-hour brownies-and-milk study break fits their schedules, and it’s a great
way to show Christian hospitality. Every Thanksgiving, I extend an invitation
to all my students to have dinner at our home if they’re not going elsewhere.
Thanksgiving is a great time to have international students over to explain
why our nation is thankful. You can’t do that without presenting the gospel.

What does all this mean in the long run? I hope that students themselves,
when they become homeowners someday, might think about how Jesus might
call them to use this particular asset for kingdom purposes. I must tell you, in
addition, that whatever value and convenience our home has been to others,
opening our home in this way has taught my wife and me to keep a looser
hold on our possessions than we otherwise would. In the process, some of our
selfishness has been beaten out of us,

Here’s a very practical and affirming thing to do: have leaders of Christian
student groups to your home and treat them to a dinner. If you don’t want to
cook, bring in Chinese food or pizza. But entertain them just like you were enter-
taining colleagues, and honor them in that way. My wife and I are privileged to
have a lake house, and it’s used often by student groups—oftentimes the exec
groups of student parachurch ministries meet there for a weekend retreat or a
midweek getaway during the school year when we’re not there. So if you have
a home, or a cottage, make it available to student leadership groups for retreats.

The Website

Most faculty now have a website or a home page. Through Faculty Commons,
we've been encouraged to participate in www.meettheprof.com. I have a home
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page, something that was done for all the members of my Department of
Economics at UVA. This happened several years ago, but I still remember my
very web-savvy graduate student who was hired to set up a home page for all
the faculty members. She came up to me in the basement of our building and
said she was completing mine, and part of the format was to list interests of
the faculty members. She told me, “Mr. Elzinga, I just about have your home
page done, and under interests, I’m going to list Jesus Christ and water-skiing.”
Slalom skiing is my recreational passion—T still love to water-ski. She knew
that about me, and she knew that Jesus Christ was an interest of mine. So she
just put them both down there. I'm really a shy person, and that just struck
me as really bold. I decided to let Monica run with that, so you can go to my
home page, and you can click on water-skiing and join the American Water
Ski Association, and you can click on Jesus Christ and go to a variety of things
about the gospel.

Have you ever wondered if Jesus had a website, what that would be like?
Think how many links there would have to be. I would encourage Christian
faculty to have websites that in some way identify themselves as followers of
Jesus. There’s a link on my web page to a place where you can do daily devo-
tions. I had a grad student in my department who was an atheist question me
about why I was a Christian. Unbeknownst to me, she had been visiting my
web page, and using the link there, she was regularly reading a Bible verse
and a lesson for the day. She would not have known the term “devotions,” but
she was doing devotions every day off of my website. I had a girl stop me one
time outside my office who said, “Thanks for having devotions on your web
page. I make my boyfriend do devotions with me off your web page.”

All of this is something I never would have thought of because I don’t spend
time looking at these things. But students have a different cost-benefit calcu-
lus than most of us do, and if you're a teacher or have some other position of

leadership in a university or college, don’t “hide your light under a bushel” by
concealing from others that the very focus of your life is that you see Jesus as
rabbi or master teacher. You can be bold here—you can have links from your
home page to topics that it would be inappropriate for you to talk about in class.
., May I reveal how antiquated and aged I am by moving from digital commu-
, nication to hard-copy communication? For years, it was my practice to write
‘ a personal letter of congratulations to every student of mine who got an A+.1
don’t give out a lot of A+s, but these were students I was proud of. They made
me look good. I still do this; but now I write a letter to every student who fails
my classes. Last fall, I wrote thirty of these letters. I suspect Jesus would have
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thought first to wri
ah.eai e w;te the F students. The A+ students, at my university at |
. eas
! Catc}; g; ! ts of s'trokes. It took me about twenty years into the academic l'ft’
o ife
e i‘lt&ng to the young women and men who failed my class, and
perhaps aile them as their servant. Letters to students can be a ’ rful
of servi ing, i i
b e ujz, of foot washing, in part because so few letters arf writte
. . . n
oy evey ; ents, at least at my institution. I now make it a practi
0 : . ice to
e e i;');'ll er;lt of r;:me when I am informed by the dean’s office that on
or when there has bee 1 .
n a death in the famil  mine is the
O i : . e family. Often mine is t
on Zrt v ey receive from their school. Professors have abdicated so muchhi
SO i :
abomli)t o ;‘s’u}sled to do to professional administrators. And we complain
profeSSi.o e ‘; t avedto abdicate concern to the various deans and counsglin
. We can do this foot washi ¢
ing of our stud
ol W ' ents ourselves.
Hismercrs e my ;:jr‘ofesscllonal letters and e-mails with the expression “under —
4 ve indicated, [ am by na igi |
ture shy, and i
: , [am by Y, and originally this
old1 to me—to have a Christian way of ending sy Gsscemedvery
my letters. Bu i '
be)llieve | t that expression has encouraged | 've had professors—very
" rs. It’s also prompted some recipients to o /
as mlc’e to give a defense of the hope that is within distinguished ones—
me. I've had pro — istingui
me. Tve professors very distinguished write to me and say, “Twish
1 l.rlte to me and say, “I wish I could end | k
a e . . C i
! tter 1.ke _that. I 'wish T had the faith to believe couldendaletter like
that my life is under somebody’s mercy.”
. Ot?er people totally misconstrue it. At one
tlme . . - ) i C fe
» I lived under a very totalitarian chairman to believe that my lfe s
) )

one of these guys who j
just loved power for the -
sake ;’f power and inflicting pain on others. I undel somebody
actu )
r: :;1 iy had a colleague at another school who thought that “His” referred
noy o irman. Even there, you have a chance to explain the gospel and rctho
, 1t's not that professor; it’s the Lord I'm talking about here.” e

that. I wish I had the faith

s mercy.”

Credentials

Let me mentio ing. I’ i

e ment frcl)ootn:V ac;;lhif:r thl‘nlgl. I'm trying to learn how to de-emphasize

e 10 emphain academizg W(;tﬁ my 'srudents.. I know that my propensity

Chat comes o dan ' nancufl.and Institutional credentials, and

g oy eep insecurities. Credentialing can be a barrier

e ween professqrs and students. The business world
entials, and the professions of law and medicine emphasize
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credentials, but in the academic world, we really emphasize credentials. We
put them before our name; we put them after our name. We calibrate; we
quantify performance; we rank people all the time. We look up and down at
people according to performance-based credentials or titles.

One of the cool traditions at my university goes back toits founder, Thomas
Jefferson. He wanted all the faculty, who at that time were all male, to use only
the title “Mr.” before their names, and not “professor” or “Dr.” That tradition
today is largely ignored, but 1 sometimes ask my students not to use my title.

When I think about the Apostle Paul, with all the credentials he had from

Gamaliel University” and his great scholarly ability, the credential that he
fmost often cites is right up front in his letters: “I'm Paul. 'm a servant of
ésus Christ” And in some translations, it’s “I'm a bondservant, or a slave,
f Jesus Christ” That’s my credential. If I could fully capture, or as econo-
mists like to say, internalize, Paul’s insight about credentials, I would make
another big step forward in teaching as foot washing. And maybe some of

you would as well.

Conclusion

Sometimes my students ask me how long I've been teaching at the University
of Virginia, and when I tell them that I joined the faculty right out of graduate
school in the fall of 1967, the look on their faces is really interesting for me
to observe because they're either thinking, “Boy, that’s longer than I've been
alive” or they're thinking, “Gosh, you'd think after all these years he could
have gotten a different job by now,” because these econ majors figure they are
going to have five or six different employers in their lifetime.

But I will tell you that after more than forty years, one might expect bore-
dom to set in, or at least the economic law of diminishing marginal utility to
take its toll. But teaching continues to be fresh; it continues to be challenging;
it continues to be scary; it continues to be rewarding. And I think that’s because
by God’s grace, I am accompanied by the Master Teacher. And I've come to
experience, haltingly and with many shortcomings, the paradox of the teacher
who leads by serving. For me, this has become a central theme of the connec-

tion between Jesus and the academy.
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Reflecting on the Grander Story

L. 'Dr.]El?ing'fl presents several ways he “washes the feet” of his students
inc u'dmg in his lectures (mastering material, presenting thoughtfully’
'Wan}tll.ng tosee ?n‘ldents learn), his office hours (praying for students) oﬂ"er—’
1§g is time (glvn'lg talks to Christian organizations), and using his’ home
(C 1zo'\mjues—and-mllk study breaks) or lake house (offering retreat space to

ristian groups) to bless students. What would it look like to “take on the
n;ture of a se,rvant” in your own department? With your students? What

) ;{ out Elzliinga s model of servanthood most inspired or challenged you?

- How could you appropriately incorporate bibli inciples i .
ceaching am A P iblical principles into your own

3. What are some barriers professors may have in believing they can connect
pe'rsonally to students? Write down one step you could see yourself takin
this semester to connect differently to students ¢

4. What do you have to believe ab ‘

out God and ici
Jouroftes b wion o your students to anticipate

5. Thi i
T}.ll}lllk (;f a few smdeflt.s who might appreciate a personal letter from you
{(:elt er for those receiving an A or K, for those going through hardships, or
or those celebrating something special). Write a few, ’




